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Feedback Literacy: past and present
1. Why should we care about feedback literacy?

2. In the context of real classrooms, what does it mean to
‘develop’ students’ feedback literacy?

3. How can we move beyond ‘one-size-fits-all’ approaches
towards discipline-specific feedback literacies?;

4. What contextual barriers to the implementation of
feedback literacy exist, and how can these be overcome?

Feedback Literacy: future
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Psychology

Why even the best feedback
can bring out the worst in us

Our minds have many cunning strategies for shunning feedback - .
but there are ways to avoid these traps, say psychologists Robert Related Stories

Nash and Naomi Winstone. ‘ -

“rather than us
welcoming feedback
with open arms, our

first response is often a
defensive knee-jerk”.
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Volition to use feedback

Stronger mastery goals Belief in the utility of Greater use of
. . . feedback
Higher conscientiousness feedback

Self-efficacy to use
feedback

Higher neuroticism Self-efficacy fouse Weaker use of feedback

Winstone, N. E., Hepper, E. G., & Nash, R. A. (2021). Individual differences in self-reported use of
feedback information: The mediating role of feedback beliefs. Educational Psychology, 41(7), 844-862.
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FEEDBACK RECIPIENCE SKILLS

WINSTONE ET AL. (2017)
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Feedback Resources

Exemplar Assignments
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Building Feedback Literacy:
Students’ Perceptions of the
Developing Engagement With
Feedback Toolkit

Naomi E. Winstone ™, Georgina Mathlin? and Robert A. Nash®

' Department of Higher Education, University of Surrey, Guildford, United Kingdom, 2 School of Psychology, University of
Surrey, Guildford, United Kingdom, * School of Life and Health Sciences, Aston University, Birmingham, United Kingdom
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Feedback Toolkit (DEFT)

http://tinyurl.com/DEFTtoolkit

Dr Naomi E. Winstone — University of Surrey

Dr Robert A. Nash — Aston University Winstone & Nash (2016). The Developing Engagement with
Feedback Toolkit (DEFT). York, UK: Higher Education
Academy.
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Discipline-specific feedback literacies

Responding to task briefs Reflection on and evaluation Promoting behaviour
and client requirements of professional practice change
The mechanisms of learning Learning about cognate
and helping others learn and concepts
develop

Winstone, N. E., Balloo, K., & Carless, D. (2021). Discipline-specific feedback literacies: A framework for curriculum design. Higher Education.
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Shifting teachers from
‘information providers’

Appropriately

embedding feedback
literacy

to facilitators of learner
feedback literacy




Systemic
Feedback
Literacies

(Pitt &
Winstone,
2022)

the positioning of feedback processes within policy and practice
as central to student learning, personal development and
confidence

the creation of opportunities for teachers and students to
construct shared understandings of the value and purpose of
feedback in the context of their own disciplines

creating an environment where the effectiveness of feedback
processes is positioned as a shared responsibility between
students and teachers, rather than being the sole responsibility
of teachers

recognition of the time and emotional work that goes into
feedback processes, resisting the commodification of feedback
through assigning fixed amounts of time to the activity

recognition of the value of a wide range of evidence sources
that signify the effectiveness of feedback processes, alongside
resistance to focusing on simplistic measures such as student
evaluation instruments

giving teachers time and space to engage with scholarship and
participate in dialogue to open up new ideas about how
feedback processes can and should be developed

Pitt, E., & Winstone, N. E. (2022). Enabling and valuing feedback literacies. Assessment
and Evaluation in Higher Education, Advance Online Publication.
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