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Self-regulated 
learning  

Self-generated thoughts, feelings and 

behaviors oriented towards the 

achievement of objectives, and it is 

understood as a cyclical process, made 

up of three phases: 

planning, execution and self-reflection 

 

(Zimmerman, 2001) 

Fuente: Panadero y Alonso-Tapia (2014), p. 452. 



 
SRL relationship -  
Formative 
assessment  

Panadero et al., (2018) 



https://visible-learning.org/nvd3/visualize/hattie-ranking-interactive-2009-2011-2015.html 



Graham et al. (2015, p. 635) 



Assessment  for learning 

• Aligned 

• Authentic 

• Motivating 

• Participative 

Cano et al. (2022) 



 
Complex task (Ibarra 
et al., 2020) 

• Challenger 

• Deep 

• Competence 

• Transferable 



 

 

Formative 
Peer 

Assessment 
Strategies 

(To & Panadero, 2019, p. 924) 



 

 

 

 

 
 

Currently the feedback is conceived 
as the action to through which they 
students make sense of feedback on 
their learning process and use them 
to improve (Carless and Boud, 2018, 
p. 1) 
 
Internal feedback is the new 
knowledge that students  generate 
when they compare their knowledge 
and current skills with some 
reference information (Nicol, 2020, p. 
2). 

Fuente: Carless (2019) 
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How to 
make 
feedback 
have a 
greater 
impact on 
the quality 
of tasks 
(Zong et al., 2021) 

1) provided rather than received  
comments 

2) longer rather than more  
comments, and 

3) comments perceived to be helpful  
for revision. 



Moodle 

• Cobertura institucional (García-Peñavo et al.,  
2020). 

•  LMS más empleado (Altinpulluk & Kesim,  
2021; Gamage et al., 2022). 

• Secuencia exportable. 

• Beneficios de la tecnología digital:  
flexibilidad de tiempo y lugar, facilidad para  
organizar y administrar las tareas de estudio,  
posibilidad de reproducir y volver a visitar los  
materiales, dar respuesta a estilos de  
aprendizaje más visuales, etc. (Henderson et  
al., 2017) 





Appropriation of the criteria 
 
Presentation complex and 
iterative task. The statement 
includes the criteria. 

 
Forum 1: Discussion of the 
meaning of the criteria. 



Feedback Literacy 

Forum 2: Criteria for good feedback  

 

Infographic 

Video 

Examples 

Greater dynamism by teachers 



1 phase SRL: Planification 
 
 

Specific instance for planning 



Peer assessment 

Peer assessment must be planned 
following some recommendations 

(Panadero,  Jonsson y Strijbos, 2016, 
p. 10) : 

1. Clarify and justify peer assessment, as well as expectations 

for students. 

2. Involve all the students in the decision, development and 

clarification of the assessment criteria. 

3. Pair the students participating in the peer-to-peer process, 

fostering a productive assessment. 

4. Determine specifically the format of the peer review - for 

example, with a numerical rating or comments - as well as 

the mode of interaction between the assessor and the 

assessee (for example, in person or online). 

5. Provide an assessment instrument (rubric type, checklists or 

other) for the assessment process. 

6. Specify the activities of the continuous assessment and its 

schedule. 

7. Carry out an exhaustive follow-up of the assessment peer 

process, accompanying the student body at all times. 



2 phase SRL:  Monitoring 
(with/without support digital 
tools) 
 
To & Panadero (2019)  
Carless (2019) 



3ª phase SRL: Self-reflection 
 
Transference 



Monitoring with 
support of digital 
tools 

•Chatbot 

•Dashboard 





Chatbot 
related 
decisions  

Co-creation with students. 

To support SRL. 

 
Linked to the phases of the 
Zimmerman cycle. 
 
Related to Transversal 
Competences. 
 
With interrogative messages. 
 
 
Technical decisions derived from 
budget limitations. 
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Dashboard 
related 
decisions  

 
Technical decisions derived from the budget limitation. 

Designed with a co-creation process between members 
of education, computing and  

 

Audiovisual Communication. 

 
 

Limitation: Logs available in Moodle without having the 
role of platform administrator. 

 

Only available to the student. 

 

 

With interrogative messages. Frames of reference: 
group-class. 





First 
learnings  • Scaffolding to achieve autonomy. 

• Consider formal and non-formal sources of 
feedback. 

• Strengthen the training of the participants by 
working on both the appropriation of the 
criteria and the characteristics of good 
feedback. 

• Better integrate technologies in the sequence. 

• Improve the automation of logs-script-
dashboard download processes. 

• Design other sequences also using PLD or 
other Moodle functionalities. 
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